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STU l; ENT -— focused on revamping the curriculum to keep programs up-to-date, meet industry

The Chronicle for Higher Education has a Special Report containing four articles

needs, keep programs and courses current, and maintain quality.
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Zac Auter for Gallup News

New research by Gallup discusses the importance of students conveying the value of
their education to future employers. One way institutions can help is by encouraging
internships or work-integrated learning during college that can give students a greater
understanding of their degree and the skills they have learned.
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Who's here today?

I’'ve never heard of assignment charrettes before!? I’'m here to learn
more about them.

I’'ve participated in an assignment charrette.

While I've not been part of a charrette, | have talked with others at my
campus about assignment design informally.

I’d like to facilitate an assignment conversation on my campus.

Someone told me to be here.



Welcome!!

If you have led or participated in an
assignment conversation, please
share about the experience via the

chat box



Findings from
NILOA’s Survey
of Provosts 2017

62% currently
facilitating
faculty work on
the design of
assignments




Learning Outcomes are
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Assignments as Assessments

Faculty are working to create a curriculum
that intentionally builds in integrated
learning opportunities over time for students
to apply and practice as well as transfer their
knowledge and skills through assignments, in
and out of courses.



The NILOA Initiative

An online library of high-quality peer-endorsed
assignments linked to specific learning outcomes.

Designed by faculty, part of the intellectual work they

already do, course embedded. Elevate scholarly nature
of the work

Building on campus efforts already underway

Reflecting a conception of assessment as integral to
teaching and learning vs “exoskeleton” (Ewell 2013).



What's a“‘charrette” ?

"Charrette" (Fr.) means a
small cart. Because
architecture students once
deposited their assignments
in it as the cart was rolled
through the studio,
architects now use the word
to refer to an intense
creative effort in a limited
time period.




Aussi . ..

)

(a) In the tradition of the “atelier,
architecture students progress
through the curriculum in the
company of their mentors and
peers. This approach offers an
interesting model for an
integrated education.

(b) The tradition rests on the
assumption that much of your
learning will come from one
another.




Small Group Process

25 minute segments per person/assignment

» Present assignment briefly—which outcomes, what course, which students,
how does it work....

» Discussion with group (focus on questions on feedback form)

»S 5 minutes f itt feedback
Assignment-Design Charrette Process:
In groups of 5, each person/team will have an opportunity to share their assignment and
receive suggestions and feedback from the group. In order for everyone to have an
opportunity to give and receive feedback, we will use a timed carousel process. There
re a t will be five rounds. You will be a “presenter” for one round and a “participant” for the

other four rounds.
Each round is 25 minutes.

. Introduce assignment (5 min):
Presenters will introduce the assignment and provide background information such as:

eee information about the students in the course (majors vs. non-majors), what they find
most challenging about the assignment, how it builds on earlier work and/or prepares

students for more advanced work in later courses (or success beyond graduation), your
experience with the assignment to date, how you hope to strengthen it, and what kinds

. of feedback and suggestions you would like from others.
> D f t Listeners: jot down thoughts and questions but please do not interrupt the presenter,
e r I e a e n let them have their full five minutes.
Discussion (15 min):
Listeners will respond to what they have heard, taking turns asking questions, sharing
thoughts, feedback, etc. The purpose of the discussion is to help your colleague
strengthen their assignment so please be constructive and collegial. Also, please mind
the time and allow each participant the opportunity to contribute to the discussion.
Discussion should address the four questions on the feedback sheet.

Presenters: listen carefully and respond to the inquiries. Think about alignment, but also
think creatively about possible solutions.

Feedback (5 min):
Everyone: Based on the discussion, use the feedback form to give the presenter written
feedback and suggestions. The presenter can use this time to write down notes about
the assignment, based on what they just heard, along with outlining next steps for
revision or additional feedback.




Assignments as a way In

Scaffolding
Learning

Assignment

Learning Evaluative
Outcomes Criteria
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Assignment-Design Charrette Feedback Sheet:

Assignment

Comments From

1. What learning outcomes do you think students will be able to
demonstrate with this assignment? How does it need to be modified to
better align with the outcomes of interest?

2. What are the main strengths of this assignment for assessing the identified
outcomes?

3. Thinking about the assignment from the point of view of students, what
questions or suggestions do you have?

4. How does the assignment align with the evaluative criteria? Are there
mixed signals sent to students?

5. Other suggestions and possibilities — especially in response to the author’s
questions about improving the assignment?




Feedback

76% of participants said “it helped me more
clearly see my assignment through my
students’ eyes.

59%: I’'m more aware of aligning my
assignments with desired institutional
outcomes.

38%: helped to lead or facilitate an event
about assignment design on their campus



Resources: Toolkit

Making the Case for Assignment Charrettes: Part

of the assignment charetie loolkit introduces the
SPy——— NlLOAomgmm\(nmam presents the case for
p— 9 the | of
ngmmtandmtsmm:dolowvo
lassignments,

Resources for Conducting an Assignment
ICharrette: Part two of the assignment charretie toolidt
iprovides a complete set of resources 1o assist in
St jconducting an assignment charretie, addressing
iplanning a charrette, invitation emails, agendas and

ng, Quidelines for faciltators and unfaciitated
. and feedback and evaluation forms

r\duono follow-up surveys.

Charrette Handouts: Part three of the assignment
Icharretie toolkit includes a zip fle of handouts
lcommonly utilzed with faculty during an assignment
iesign charrette including handouts on the process,
feedback forms, readings, and additional resources
“ ffor reflection.

Immﬁmaliumples Part four of the assignment

association
and modification of assignment design
tons.

This example comes from Washington State
University

Insteutional Example: University of Hawal'i Manoa

http://www.learningoutcomeassessment.org/assignmenttoolkit.html



Entry point it needed

National Institute for
Learning Outcomes Assessmem
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A Way Forward

A question we routinely receve rogarding working with faceity on assigament desige is hbow to
001 started. What if sisignments have never bees thated and faculty are reluctact to do so?
What If there 157t safe Space 10 talk ADOUT JSSipments? Wt i we Can't STAT COnversations
with suugrements and need ancther way in? fortunately, Karen ford from the Univeraity of
Sheffield o4 these sves by & means e intiate conversatiors with lacuity
bout ssewsment ranging from the value and purpose of Mg Outcomes, JLsesuments, and
ubrics 1o hsses of svugr devign. i her “hets face ", Caren
outhnes 2 aouty hopr op that s desgned to create 2 space o
apenly Sacus nsees of teaching, learning, and aisgnment desgn The collaborative worabop
aliown fa0dty 10 ke CONPETBoN Betwees S1ICIImEnt Practices In 1pecfic counes with the
leaming ostcomes of 3 program and Irstiution. The approach raises faculty sssesument
Moeracy by thee n - 8 proup, working ther wiry through
urcovering the value of learming OUNCOMes, SUPAMET Drompts, and NUNICs. The work s
trara daciphnery in that it takes an haue Based spprosch to problem solving a3 oppcsed 1o 3
duciphnary krs Kares (2016) Sate1 9 8 DEDE! SCOMBINYINE § Dresestition pven at the
Assestment in Hgher Eucaton Seminar on the activey,

| sanpect we ace 3l 1o busy getting on with the bustinews of assesament, that taking the

tiee 10 what we brow sbout and how it is spphed in
PACTICE beyand Our sohere s perhads something we feel unable 10 justfy. After all,
ansevament b Laking place and students are g7 % %0 n s eanldy made
that &l thene mvolved in the Process are cogr of und '€ priecil
s g enplarty g I g of them, | am nat cosvinced this
MrTEtIO” 1 3 W0urd One.

Karen devigred the faculty lod activity 1o wse a staged nto

mm-mmw“mmcmm-mmn
Ve a example dreaty deveioped he wiites of The Experence working with faculty from
afterent celinges, and e the were canene, frark,
practice-based, and Created space for dlogue We are delighted 10 share her resource as part
of the augrment toolk and hope you TIng 1t a5 usefl as the Laculty who have participated in
the activises.




Assignment design in Virginia

Motivating question: How can we support faculty
and institutions across the state?

° Train the trainer workshop (February 2017)
> Regional charrettes (August 2017, March 2018)
> Online charrettes (February/March 2018)






The nitty gritty

Ahead of the charrette:
> Send out call for participants

o Ask participants to submit an assignment and reflective memo
two weeks in advance (see the NILOA toolkit for sample
invitation and memo template)

> Assign participants to groups of 4-6 people
> Mix disciplines and institutions, if possible

° Distribute assignments and memos (or post them to a cloud-
based folder) several days in advance

° If you are not having a presenter frame the charrette, ask
participants to view one of the NILOA videos or webinars (e.g.,
“Unfacilitated Assignment Design on Your Campus”)







The nitty gritty (continued)

At the charrette:

o Have participants sit in their assigned groups. Make adjustments for no-
shows, as necessary

> Provide forms for written feedback on the tables — one form per person per
round. (The NILOA toolkit has a form you can use or modify.)

o Watch the time and announce when it’s time to move from intro to
discussion, from discussion to written feedback, etc

> Include time after the last round for the entire group to reflect on the
experience — what did they learn?

> Collect immediate written feedback on the event — What did you find helpful
or beneficial about this experience? What questions or concerns do you
have? What support do you need to continue this work on your campus?






Lessons Learned

Decide what you want the charrette to accomplish and let that drive
your other decisions -- e.g., who should be there, what format to use, if

a facilitator is needed

Don’t try to take on too much in one setting (i.e. doing assignment and
rubric conversations) — this is hard, intellectual work

The ”special sauce” is getting folks together to talk collaboratively about
assignments from a shared starting point and perspective. Provide
framing and structure, then let the process unfold

Proceed with confidence and trust in humanity



How are we feeling?

I’'m overwhelmed!?

| think | can do this!
I’'m wondering with whom | should partner...

Are there people who can help me facilitate a charrette?

What else have you got for me?




Modified Approaches:
Connect over time...

Scaffolding Scaffolding

Learning Learning Scaffolding

Learning

Assignment Assignment Assignment

Learning Evaluative | Learning Evaluative | Learning Evaluative

Outcomes Criteria = Outcomes Criteria | Outcomes Criteria




Program View and General
ducation

Assignment

Outcomes

General Education




Connections beyond program




Online Submission Process




HOME  ASSIGNMENTS RESOURCES  TOOLKIT LEARN ABOUT DQP LOGIN CONTACT US

DQP Assignment Library

Search for an assignment by a keyword using the search box or by clicking on any specific tag.

Search By: (Tile %) View Al

Academic Disciplines and Assignment Characteristics

e Arts and humanities o Business

o Community engagement e Education

e Exam o General education

e Health Sciences e History and social sciences
e Library assignment o Life sciences

e Online course e Physical sciences

e Presentation e Program assessment

e Research methods o Self-assessment

e Spreadsheet e VALUE rubrics

DQP Proficiencies

e Analytic inquiry .
e Broad and Integrative Knowledge N
e Communicative fluency B
o Ethical reasoning a
¢ Quantitative fluency -

Capstone

Engineering

Group project

Introductory course

Mathematics and computer science
Portfolio

Reflection

Sequenced/scaffolded assignments
Writing assignment

Applied and Collaborative Learning
Civic and Global Learning
Engaging diverse perspectives
Intellectual Skills

Specialized Knowledge

Learning Outcomes Assessment
Making Leaming Oulcomes Uscble & Transparent



Chat Box

What additional resources or tools do you need to
help make this work happen?




Questions

Email: niloa@education.illinois.edu

http://www.learningoutcomesassessment.org

www.assignmentlibrary.org

www.degreeprofile.org




UPCOMING WEBINARS

Fostering a More Influencing Student
Systematic Approach Intentions to Foster
to Assessment Deeper Learning
Wednesday, March 28 In partnership with

Best Teachers Institute

Thursday, March 22

Visit watermarkinsights.com/webinars to register! § waterma rk




Feedback!

Please take a moment to complete our feedback survey after today’s
webinar and you will be entered to win:

v-’

amazoncom
mazoncom - §25 0Q
XXXX—XXXX)J(‘)‘(”—‘X)J(CXQ; @
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