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NILOA’s mission is to discover and disseminate effective use of assessment
data to strengthen undergraduate education and support institutions in
their assessment efforts.
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Assessment as a Process...

Is trying to get us to think
intentionally about our learning
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Mapping Learning

Curriculum Mapping: The Traditional
Process

Focused on curriculum and program learning outcomes at
expense of learning elsewhere

Two-dimensional matrix representing courses on one axis
and outcomes on the other

Faculty identify which courses address which learning
outcomes

Map Level 1

Learning Outcome 1

X

X

Learning Outcome 2

Learning Outcome 3
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Curriculum Mapping: The Traditional
Process

Email around an excel sheet for faculty to self-
identify

Department chairs individually complete a map

Individual faculty send a syllabi to a committee for
review

Groups of faculty come together to map courses to
learning outcomes

We have a broader discussion around where we
can capture demonstrations of learning

Is it an individual process or one of consensus building?

If two faculty members individually mapped the curriculum
would they end up with the same map?

If students mapped the curriculum, would they have the
same map as faculty?

What is standard of alignment? Is one paper in one class
enough?

Do we have a shared understanding of what we are building
towards?
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Division Flow Chart Sector

Curriculum Mapping Toolkit

‘The curriculum mapping toolk s focused on magping learming in the variety of places I ocours inciuding within
2 program. ‘education, throughout the instiuton, and in jum. The mapping ookt
provides resoutces for communty colleges, certiication . and leami ‘may not be
Geemed a program per se along wih tools for four-year Instisons. Including a raming document and
comnecions to e assignmant forary eflrt, he 1ok provices o variaty of exampies on how 10 approach.

circumstances. . materals, resources.

Josiutons exampe of ganeral education assessment masing o the
foregon Instute of Technoiogy and Calforia State Universty - San Bermarcino.

‘Sdence, Engineering, Tech.

www.learni ngoutcomesassessment.org

Social & Human Services
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Student Affairs

Learning Learning Learning Learning

Experience 1 Experience 2 Experience 3 Experience 4

Learning Outcome  Exposure/ Reinforce/ Attainment/
1 Participation Development Achievement
Learning Outcome  Reflective Presentation Project

2 Assignment Development

Learning Outcome  Stand alone Coupled with a

3 course



https://www.youtube.com/watch?v=vJG698U2Mvo
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Activities and Experience Possible Careers
That Provide Support

Learning General Education Major Courses
Outcomes

Possible career paths

General education Courses that address  Cocurricular elements that
related to the map

Tearning
specific outcomes support specific outcomes

CITEE R courses that support
the learning outcomes

[
Outcome 2

Other Required | Activities and | Work-Based Certifications | Possible
Experience | Learning and Licensures | Careers
That Provide | Experiences
Support

Learning | Prior
Outcomes | Learning

Learning |20 4 Courses  Othercourses  Cocurricular ~ Employment  Possible Possible
I PR Jearning  that thatsupport  elements that and other certifications  career
i address  and reinforce  support experiences  connectedto  paths
specific  specific specific that reinforce  the outcomes  related to
in relation outcomes ~ outcomes outcomes  specific the map
outcomes

to specific
outcomes

Learning
Outcome 2

Learner
Identified

Elements
identified by
learners as
supporting
learning
outcomes

Recap

If we don’t know what we are doing or why or what we will
do with it when we have it — we can’t define or design
meaningful learning outcomes assessment

Once we know what we are going for — we need to
understand as a program how all the pieces fit together
through mapping

But we also need to understand how we support that
development over time in the form of assignments or
culminating experiences to prepare students to achieve and

demonstrate desired learning

Assignments as a way in

Scaffolding
Learning

Assignment

Evaluative
Criteria

Learning
Outcomes
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The NILOA Initiative

An online library of high-quality peer-endorsed
assignments linked to specific learning outcomes.

Designed by faculty, part of the intellectual work they
already do, course embedded.

Peer review process based on targeted feedback
Creative Commons License and Citation

What's a“charrette”?

"Charrette" (Fr.) means a
small cart. Because
architecture students once
deposited their assignments
in it as the cart was rolled
through the studio, architects
now use the word to refer to
an intense creative effort in
a limited time period.

Small Group Process

25 minute segments per person/assignment
»~Present assignment briefly—which outcomes, what course, which students, how does it work....
»Discussion with group (focus on questions on feedback form)
»Save 5 minutes for written feedback

»Breath

»~Start again...

»Debrief at end

How assignments connect

Scaffolding

Learning Scaffolding

Learning

Assignment

Learning Evaluative Learning.
Outcomes Criteria Outcomes

Assignment

Evaluative Learning Evaluative
Criteria Outcomes Criteria
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Transference of Knowledge and Skills

We know that students have the hardest
time with transferring knowledge -
realizing something they learned before
can be applied in another context.

We have to teach them to reflect and
have them apply over time.

Connections

Scaffolding.
Learning

=

Evaluative
Criteria

Implications for transcripts, career
development, and pathways

Assignment

Learning
Outcomes

Verbs (and | don’t mean Bloom’s)

In your own assignment — what are you asking students to
actually do or demonstrate?

Transparency in Assignments

Transparency in Learning and Teaching: https://www.unlv.edu/provost/teachingandlearning

Purpose

Skills you'll practice by doing this assignment

Content knowledge you'll gain from doing this assignment

How you can use these in your life beyond the context of this course, in and beyond college
Task

What to do

How to do it (Are there r steps? What r ‘mistakes should you avoid?)
Criteria

(Are you on the right track? How to know you’re doing what’s expected?)
Annotated examples of successful work

(What's good about these examples? Use the checklist to identify the successful parts.)



https://www.unlv.edu/provost/teachingandlearning
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Rubrics

Rubric Content stipulate why gave score
did
Stipulate what they need
to do to advance

Do we share our rubrics or criteria
with students and actively engage
them in the review process?

Rubric Criteria Student Evaluation Faculty Feedback

Faculty stipulate why gave
score did

Targeted feedback to
improve

Questions

Email us: piloa@education jllinois.edy.

National Institute for Learning Outcomes Assessment
Universi%of Illinois at Urbana-Champaign
51 Gerty Drive, MC-762

Suite 196
Champaign, IL 61820

Library: jgnmentlibrarv.org.
Degree Qualifications Profile: www.degreeprofile.org,
NILOA Website: www.learningoutg nent.org

Join Our Email List: goo.gl/DDUS6g

’@N\Lmiweb n@LearmngOutcomesAssessment
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