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NILOA
NILOA’s	mission	is	to	discover	and	disseminate	effective	use	of	
assessment	data	to	strengthen	undergraduate	education	and	

support	institutions	in	their	assessment	efforts.
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PRESENTATIONS ● TRANSPARENCY FRAMEWORK ● FEATURED WEBSITES ●
ACCREDITATION RESOURCES ● ASSESSMENT EVENT CALENDAR ● ASSESSMENT

NEWS ● MEASURING QUALITY INVENTORY ● POLICY ANALYSIS ●
ENVIRONMENTAL SCAN ● DEGREE QUALIFICATIONS PROFILE ● TUNING ●

LEARNING SYSTEM

www.learningoutcomesassessment.org





NILOA	Track	Today
12:30	– 1:30	Curriculum	Mapping	and	Assignment	Design:	
Applying	the	Learning	Systems	Paradigm,	David	Marshall,	NILOA	

1:45	– 2:45	A	National	View	of	the	Field:	2017	NILOA	Provost	
Survey	Results,	Jillian	Kinzie and	George	D.	Kuh,	NILOA	

3:15	– 4:15	Assessment	Modules:	Previewing	a	New	Online	
Professional	Development	Resource,	Christopher	Cratsley,	
Fitchburg	State	University,	Jennifer	Herman,	Simmons	College	

4:30	– 5:30	An	Introduction	to	DQP	and	Tuning:	Bringing	
Multiple	Strands	of	Work	Together,	Dan	McInerney,	Utah	State	
University



NILOA	Track	Tuesday	
9:30	– 10:30	On	Solid	Ground:	Assessment	for	Learning,	Terrel L.	
Rhodes,	AAC&U,	Julie	Carnahan,	SHEEO,	Lisa	Foss,	St.	Cloud	State	
University,	and	Ken	Sauer,	Indiana	Commission	on	Higher	Education

10:45	– 11:45	Using	VALUE	and	Tuning	to	Improve	Assessment,	
Brad	Mello	and	Cyndi	Grobmeier,	Saint	Xavier	University,	and	David	
Marshall,	NILOA	(moderator)	

1:15	– 2:15	Assessment	at	Historically	Black	Colleges	and	
Universities,	Solomon	Alao,	Morgan	State	University;	Saundra	F.	
DeLauder,	Delaware	State	University;	Garrya Dunston,	Howard	
University;	Rebecca	Ertel,	Central	State	University;	Mark	Howse,	
Morehouse	School	of	Medicine;	Pamela	Richardson-Wilks,	Wilberforce	
University;	Becky	Verzinski,	Bowie	State	University;	Latasha	Wade,	
University	of	Maryland	Eastern	Shore;	Ereka Williams,	North	Carolina	
A&T	State	University,	and	Verna	Orr,	NILOA	(moderator)		



NILOA	Track	Tuesday	cont.
2:45	– 3:45	Using	the	Excellence	in	Assessment	(EIA)	
Designation	to	Advance	Campus	Assessment, Harriet	Hobbs	and	
Christine	Robinson,	University	of	North	Carolina	at	Charlotte,	Jessica	
Turos,	Bowling	Green	State	University,	and	Gianina R.	Baker,	NILOA	
(moderator)

4:00	– 5:00	Transparency	in	Student	Learning	and	Engagement	
Inside	and	Out,	Carole	L.	Huston	and	Margaret	Leary,	University	of	San	
Diego
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Principles	of	Local	Practice
Develop	specific,	actionable	learning	outcomes	
statements.	

Connect	learning	outcomes	with	actual	student	
demonstrations	of	their	learning.	

Collaborate	with	relevant	stakeholders,	
beginning	with	the	faculty.	

Design	assessment	approaches	that	generate	
actionable	evidence	about	student	learning	that	
key	stakeholders	can	understand	and	use	to	
improve	student	and	institutional	performance.

Focus	on	improvement	and	compliance	will	take	
care	of	itself.	



Assessment	Cube	of	
Misunderstandings

Definitions
Purposes/Value

Uses/Questions

Levels/Focus



Added	Layers
Behind	each	side	of	the	cube	there	are:
1. Theories	about	how	students	learn
2. Beliefs	around	what	can	be	assessed
3. The	“best”	or	“proper”	means	to	assess	student	learning
4. How	to	warrant	arguments	about	what	students	know	and	can	

do	as	a	result	of	education

All	with	no	agreements,	leading	to	disputes	built	around	unclear	
assumptions	that	impact	practice	with	people	dismissing	other	

sides	– remember	assessment	is	a	field	and	it’s	a	field	that	moves.



Three	Schools	of	Thought
Measurement

Compliance	(Reporting)

Teaching	and	Learning	(Improvement)



Measurement
Built	upon	scientific	principles	or	empirical	research,	objective,	rational,	
validity,	and	reliability	

The	Multi-State	Collaborative:	A	Preliminary	Examination	of	Convergent	
Validation	Evidence	~Mark	Nicholas,	John	Hathcoat,	&	Brittany	Brown

◦ Testing	and	standardization
◦ Must	be	measureable	
◦ Argue	narrowing	of	curriculum	
◦ Goal	driven	
◦ Focused	on	process
◦ Interventions
◦ Pre/post
◦ Comparisons	



VALUE	report



Compliance
Documenting	institutional	quality	assurance	through	reporting	
frameworks

Is	assessment	destroying	the	liberal	arts?	~Karin	Brown

◦ Bureaucractic
◦ Laborious
◦ Time	consuming
◦ Separated	from	teaching	and	learning
◦ Add	on
◦ Accountability	and	quality	assurance		
◦ Reporting	and	archive
◦ Lots	of	data	collection,	minimal	use
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But	where	are	the	students…?



Teaching	and	Learning
Focus	on	pedagogy,	understanding	of	student	experience,	informing	
program	improvement,	embedded	in	curricular	design	and	feedback,	builds	
student	agency
Does	continuous	assessment	in	higher	education	support	student	learning?	
~Rosario	Hernandez

◦ Driven	by	faculty	questions	regarding	their	praxis	– is	what	I	am	doing	working	for	
my	students?

◦ Improvement	oriented
◦ Focus	on	individual	students
◦ Students	as	active	participants	– not	something	done	to	them
◦ Formative
◦ Feedback
◦ Collaborative	
◦ Assessment	for	learning
◦ Adaptive	and	embedded
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What	does	good	assessment	
look	like	for	us?
Why	do	we	think	that	what	we	are	doing,	for	
these	students,	will	lead	to	enhanced	learning,	
at	this	time?



The	Learning	
Systems	Paradigm



Consensus-based

Through	faculty-led	conversations,	
reflections,	and	explorations	with	employers,	
alumni,	students,	and	others,	a	shared	
understanding	and	consensus	is	reached	on	
learning	outcomes.	This	shared	
understanding	serves	as	the	foundation	for	
revising	outcomes	for	enhanced	clarity	and	
designing	educational	experiences.	



Alignment	

Using	the	agreed	upon	learning	outcomes,	faculty	
and	staff	align	educational	experiences	
throughout	the	institution	for	intentional	
integration,	coherence,	and	fostering	of	multiple	
pathways.	Alignment	involves	curriculum	
mapping,	scaffolding,	assignment	design,	
mapping	of	career	pathways,	and	co-curricular	
engagement.



Learner-Centered

The	educational	system	reorganizes	educational	
experiences	around all	students	and	their	learning.	
Taking	a	student	view	includes	consideration	of	
issues	of	equity,	learning-focused	transfer,	
alternative	delivery	models,	flexibility	in	offerings,	
integration	of	prior-learning	assessment,	ensuring	
stackable	credentials,	and	building	multiple	
pathways.	



Communication

Communication	and	collaboration	with	students	
and	other	audiences	through	transparent	
discussions	around	the	outcomes	and	educational	
system	works	to	make	the	implicit	explicit.	
Communication	involves	exploration	and	
integration	with	advising,	alternative	transcripts,	
admissions,	and	employers.	



Learning	Systems	Paradigm	
Why	do	we	need	each	of	the	four	elements	

of	the	paradigm?



Transparency
Awareness	of	Learning	Outcome	Statements



Alignment
How	do	courses	build	towards	mastery	
through	repetition	and	increasing	
expectations	for	particular	outcomes?

How	do	assignments	and	activities	elicit	
student	demonstrations	of	a	specific	learning	
outcome?

How	do	individual	faculty	contribute	to	this	
collective	work	in	their	courses?



Alignment	within	courses
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Connections

Assignment	

Scaffolding	
Learning

Evaluative	
Criteria

Learning	
Outcomes

Employers

Co-curricular

Implications	for	transcripts,	career	
development,	and	pathways	



Transparency	in	Assignments
Transparency	in	Teaching	and	Learning:	https://www.unlv.edu/provost/teachingandlearning

Purpose

Skills	you’ll	practice	by	doing	this	assignment	

Content	knowledge	you’ll	gain	from	doing	this	assignment	

How	you	can	use	these	in	your	life	beyond	the	context	of	this	course,	in	and	beyond	college	

Task	

What	to	do	

How	to	do	it	(Are	there	recommended	steps?	What	roadblocks/mistakes	should	you	avoid?)	

Criteria	

(Are	you	on	the	right	track?	How	to	know	you’re	doing	what’s	expected?)	

Annotated	examples	of	successful	work	

(What’s	good	about	these	examples?	Use	the	checklist	to	identify	the	successful	parts.)	



Rubrics
Do	we	share	our	rubrics	or	criteria	
with	students	and	actively	engage	
them	in	the	review	process?
Rubric Criteria Student	Evaluation Faculty	Feedback

Rubric	Content Stipulate why	gave	
score	did

Faculty	stipulate	
why	gave score	did

Stipulate what	they	
need	to	do	to	
advance

Targeted	feedback	
to	improve





Timing	and	Placement	of	
Assignments
Do	we	consider	student	movement	through	
curriculum	in	terms	of	the	placement	of	
signature	assignments?	When	do	we	give	
students	feedback	and	do	they	have	a	chance	
to	do	anything	with	it?



Evidence	of	student	learning	is	used	in	
support	of	claims	or	arguments		about	
improvement	and	accountability	told	
through	stories to	persuade	a	specific	

audience.	

Need	to	tell	our	story	and	help	
students	tell	theirs.

Communicating	our	
Assessment	Work	



Toulmin (2003)

Evidence Claim

Warrant

The	Why



Connection	Points

To	ensure	student	success,	it’s	how	
all	of	the	pieces	connect	together	to	
support	collective	development	of	

active	and	engaged	learners.	





Developed	
more	fully	
in.	.	.



Discussion	time
Email:	niloa@education.illinois.edu

http://www.learningoutcomesassessment.org

www.assignmentlibrary.org

www.degreeprofile.org


